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Abstract

This article presents a descriptive, correlational, and quantitative study

investigating the learning processes of undergraduate construction engineer-

ing and architecture students. The study aims to analyze the effectiveness of

an alternative learning method compared to traditional approaches in

engineering, architecture and construction education. The study focuses on

the use of a mobile application (CAMPUS Javeriana) as a tool for experiential

learning by using digital technologies, such as construction videos and photos,

infographic images, building information modeling (BIM) models, virtual and

augmented reality, among others, within the app. Forty‐six architecture

students participated in the study, divided into control and experimental

groups within each of three undergraduate courses. Pretest and posttest

questionnaires were administered to assess the students' learning outcomes,

preferences, and perception of the importance of learning technologies. The

test results were analyzed using scatter plots, and statistical analysis was

conducted using the Jamovi package in R Studio. The students' perceived

importance of the mobile app and their preference to use it in the future were

also evaluated. Contextual factors such as student characteristics, available

resources, and instructors' teaching style were taken into consideration. The

study implemented rubrics based on the Expected Learning Results for each

course to measure the overall academic performance. Furthermore, the study

explores the concept of learning gain and its relationship with the obtained

results, shedding light on experiences, perceptions, and academic performance

in the specific context of construction education. Findings suggest a positive

impact on learning outcomes and perception as a result of using a series of

multi‐media technologies in the mobile application.
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1 | INTRODUCTION

In recent years, the field of architecture and construction
engineering education has undergone major changes
with the rapid development of digital technologies.
Education, worldwide, has been influenced by constant
technological advances that continually alter academic
processes [31]. Currently, the variety of technological
means available for educational purposes is quite wide
and different ways of using them are increasingly
explored with the aim of improving teaching methods
and generating greater impact on students [9]. Tradi-
tional teaching methods based solely on knowledge
transfer have been found to be limited in providing
students with an understanding of the complex processes
and operations of the construction industry. As
Hajirasouli and Banihashemi state, with traditional
methods, knowledge occurs to be transferred with the
use of manuals and from standard procedures with an
explicit approach. Whereas the implicit knowledge that
occurs from being on a construction site and living the
experience of the place is neglected [17]. To solve this
problem, the integration of new digital technologies with
tools related to education has emerged to improve the
processes of institutions linked to education [33]. This is
an effective way to enhance learning, facilitate teaching,
and provide new experiences, and especially mobile apps
have demonstrated to be successful tools to comply with
these goals [5, 6].

This study aims to investigate the effectiveness of
alternative teaching methods and the integration of
technology into building and construction. By exploring
the benefits of this process, this study aims to fill an
important gap in knowledge and provide insight for
teachers, academics, universities and students in the field
by creating a mobile app named CAMPUS Javeriana.
This research has the potential to change the way
architectural, engineering, and educational development
is presented. Using alternative methods, such as a mobile
application, downloadable in IOS [7] and Android [8],
students can participate in the construction process,
explore dimensions, and gain a deeper understanding of
materials while using it. This academic program prepares
students to solve real business problems, allowing them
to bridge the gap between knowledge and practical
experience. Digital technologies are ubiquitous in the day
to day of the new generations and are increasingly
integrated into various aspects in higher education
related to the promotion of culture and the dissemination
of information [24].

Specifically, in the field of architecture and construc-
tion engineering, the technologies that have been used in
recent years, such as three‐dimensional models and

virtual reality, have allowed the development of skills
such as learning motivations, self‐learning capacity,
attitude, and effect of teamwork. Furthermore, immer-
sive experiences have shown improvements in spatial
understanding and in the final three‐dimensional models
presented by students [38]. Arthur Firipis, Siva
Chandrasekaran, and Matthew Joordens suggest that
engineering employers are requiring recent graduates
with skills that are not always acquired in traditional
engineering courses, including professional and technical
skills, and that this requires curricula to transform and
foster learning environments based on innovative prac-
tices. This puts us in a position to re‐evaluate the way in
which we teach architecture and engineering [14]. The
target market of the mobile application is the entire
academic field, the students and the university commu-
nity being the main users of the technological platform.
However, the main consumers of the new technology
will be those related to teaching and learning in the field
of construction. Similarly, CAMPUS Javeriana is poten-
tially designed not only to serve the educational sector
but also for construction engineering companies and the
public sector. CAMPUS Javeriana aims to encourage the
academic, interactive, creative, and immersive material
creation for teaching and learning construction pro-
cesses. Since the app is at an early stage of development,
it is expected to strengthen the innovation, market
opportunity, and traction. In addition, the app is forecast
to gain entrepreneurial and commercial skills to develop
all the app possibilities in a near future.

The study corresponds to quasi‐experimental
research with an exploratory descriptive design. The
results of the control groups, which received traditional
training, were compared with the results obtained by the
experimental groups, who had access to a self‐directed
learning application. The research process included
pretest and posttest phases, as well as questionnaires
used to measure the level of knowledge and the
perception of usefulness of various technologies in the
participants' learning process [11].

The needs of this research are many. First, it aims to
improve knowledge in the field of architecture and
construction engineering education by providing evi-
dence of the effectiveness of alternative teaching
methods and technology. This research provides new
insights for teachers, books, and schools, making a
significant difference in understanding how these lessons
improve learning and help develop cognitive skills.

Second, this study provides practical implications. By
demonstrating the value of integrating digital technolo-
gies and other teaching methods, teachers can receive
guidance on how to design better courses and make good
impact. Research findings can inform curriculum
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development, instructional design, and the use of new
instructional strategies that meet changing business
conditions. Also, directly addresses the need for digital
skills in the work, building, and construction engineering
industry. By equipping students with the necessary
digital skills, this research helps to bridge the gap
between education and business and makes students
more employable and resourceful to contribute to real‐
world projects.

In conclusion, we proposed two research questions:

RQ1. Does the combination of alternative teaching
methods and technology improve architecture and
construction engineering students understanding
and application of concepts in the fields of
construction and architecture?

RQ2. What are the perceptions of architecture and
construction engineering students considering
technology mediating their learning experience and
how these can impact their learning outcomes? This
study aims to improve architecture and educational
design by investigating the effectiveness of alternative
teaching methods and digital technologies.

2 | LITERATURE REVIEW

“Let's not use outdated methods to solve
problems that are now solved with modern
methods” —Sugata Mitra

Education, in the context of construction, has tended
toward more traditional methods of learning and
teaching. Readings, memorization, and notes are the
basis of traditional methods, where the instructor and
teacher are the focus of attention in the teaching
environment before an audience, where the recipients
passively receive the information [17]. In this sense,
traditional pedagogical processes start from the simple
teaching theory, where information is transferred to the
student to shape him, from repetition, with predictable
learning results [23]. In the traditional teaching of
architecture and construction, students usually learn
through theoretical classes, practical exercises, and
design projects. Learning is based on the transmission
of knowledge and skills from instructors to students.

According to Sanjar Khudoykulovich Mardov and
Zilolaxon Xikmat Kizi Farxatova, in traditional teaching
processes, the instructors organize the lessons in such a
way as to accommodate low‐performing students,
because they take as a premise the lack of interest of
the students. The basis of teaching is the transmission of

information, but not the development of intellectual
potential. In this sense, memory comes to play a
fundamental role and only some of the information
infused in class will manage to be a conscious element of
the student [21]. The commonly used tools for these
traditional methods are readings and demonstrations of
experiments, the first focuses on the transfer of informa-
tion, while the second, on shaping the student from the
continuous repetition of activities, previously carried out
by the teacher [23].

In the traditional teachings in architecture, some of
the basic principles of design are taught, such as
proportion, form, volume, balance symmetry and geom-
etry, among others, and in the teaching of construction
engineering, techniques, structure, finishing and the
electrical, hydraulic and sanitary system. This comes
from the use of manuals and traditional literature
focusing on the explicit transfer of information. Explicit
knowledge is of great importance in teaching and
learning, however, tacit knowledge that is generated
only through experience should be encouraged [17]. In
this sense, in the fields of architecture and construction
engineering, where teaching largely resides in image and
drawing, it is possible to promote experience by relying
on graphic education that stimulates interest and
knowledge [21]. With the support of graphic practices
derived from nontraditional education methods, it is
possible for the student to live the work, the space, and
the materiality in a timeless and almost immediate way,
from their devices. Thus, in a world of constant change
and speed, the student may be exposed to the experience
and knowledge that can only be acquired from the
construction site [17].

With the support of graphic practices and digital
technologies derived from nontraditional education
methods, it is possible for the student to live the
construction experience, the space and the materiality
in a timeless and almost immediate way from their
devices. Thus, in a world of constant change and speed,
the student may be exposed to the experience and
knowledge that can only be acquired from the construc-
tion site [17].

Since the beginning of the twenty‐first century,
construction education (CE) research has gained a
growing interest. This trend coincides with an emerging
requirement of the construction industry for new labor
requirements and confirms the role of education in
sustaining this development [41]. A series of bibliometric
analysis have been performed in CE in the last years,
confirming the use of new technologies and methodolo-
gies (building information modeling [BIM], industry 4.0,
sustainability, virtual reality [VR], project management
[PM]) is gaining traction along with new pedagogical
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methods (student‐centered learning [SCL], active learn-
ing [AL], among others), to align with the technologies
accompanying the latest wave of digitalization [2, 39, 41].

2.1 | Digital technologies in the
teaching of CE

Many experiences in the application of digital technol-
ogies in higher education and specifically in CE have
shown that the introduction of digital skills is currently
mandatory and the question of whether to be digital is no
longer an option [12]. Tools such as VR, BIM, augmented
reality (AR), generative design, CAVE system, among
others, have contributed to the ability to simulate designs
and identify problems early to teaching and evaluation
processes. In addition, according to the work of Professor
Sara Eloy and the Lisbon University Institute/ISTAR‐
IUL, these technologies have complemented the skills of
students who are increasingly digital and have the need
to progressively adopt these skills in their study and
design processes of historical, contemporary, and future
environments [4, 12]. In recent years, VR and AR have
been highly explored in construction education and
training [3, 17, 28, 29].

Local applications such as the work of the Faculty of
Architecture and Design at Universidad de los Andes
about the production of digital content carried out by
Professor Rafael Villazón and its project “Procesos
Constructivos” and Knowledge Objects of Construction
KOC, capture lessons learned to contribute to pedagogy
and the monitoring and registration of construction
processes [3], or the development of professor Carolina
Rodríguez Bernal entitled “Plataforma interactiva sobre
procesos de construcción de elementos arquitectónicos”
(“Interactive platform on processes of construction of
architectural elements”) proposes strategies aimed at
promoting autonomous learning in the student through
case studies, problem‐based learning, and collaborative
learning with peers [28, 29].

Other local examples, such as work in virtual reality
and Building Information Modeling applied to CE that
has been carried out in recent years at the EAFIT
University and its research group in Construction
Management [30–32, 36] and prototypes, such as the
Virtual Model for the management of the campus of
Universidad Católica de Pereira by Professor Tatiana
Sánchez and the Grupo de Investigación Arquitectura y
Diseño UCP, realize the imminent need for the use of
technologies in the teaching of architecture and civil
engineering. These studies have identified a wide
acceptance of utility and ease in the use of these
technologies, various benefits in the teaching‐learning

process for both students and teachers, and a positive
impact on the response to the dynamic and increasingly
demanding market of the construction.

The research process included pretest–posttest con-
trol group designs, which are well suited to investigating
the effects of educational innovations and are common in
educational research [11]. In the case of this article, the
results were analyzed using a change scores analysis, or,
in other words, a repeated measure to test the interaction
between treatment and occasion. As indicated, this
article tests on posttest scores, with pretest scores as a
covariate, to provide a more appropriate and informative
analysis.

2.2 | Mobile applications in CE

Several mobile applications have been implemented in
the field of engineering, architecture, and urban plan-
ning, focused on the educational field [13, 26, 34]. Some
experiences with the development of applications in the
field of architecture have shown that they manage to
train users to obtain a better knowledge about the
physical space in which they are, thanks to the use of
augmented reality that complements the physical envir-
onment by increasing information available during cities
tours [13]. Other experiences in the field of engineering
suggest that learning through mobile technologies (“m‐
learning”) has a giant didactic potential and motivates
“digital natives” to learn in a way that is natural for
them [34].

Recent research on the perception of the effectiveness
of education in mobile solutions suggest that when the
educational content is found in a mobile application, very
good results and a positive attitude are obtained
regarding the use of this tool for learning [37]. Some
studies recommend the use of innovative and disruptive
technological strategies that are already available in
learning applications, with the aim of promoting the use
of said application, pointing to the capacity for interven-
tion and communication on digital content [1, 19, 42].

2.3 | M‐learning

The fields of knowledge, learning, and teaching today
have had multiple advances in the last decade, and we
find the need for a profound reform of the current
educational systems [35]. The fields of knowledge,
learning, and teaching today have had multiple advances
in the last decade, and we find the need for a profound
reform of the current educational systems [35]. The fields
of knowledge, learning, and teaching have had multiple
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advances in the last decade, finding the need for a
profound reform of the current educational systems [35].
Today, we find multiple methodological approaches such
as computing (robotics, computational thinking, and
artificial intelligence), extended reality (augmented
reality and virtual reality), games (video games, serious
games), and pedagogical tools (EVEA, apps) in educa-
tion. [27].

Within all these methods, an increase in the use of
modern telephone communication devices with their
multiplicity of functions has been demonstrated and seems
to have implications for student achievement [10]. A wide
range of m‐learning definitions can be found in the literature
[20, 25], yet they all have the same idea in common: mobile
devices play an important role in learning activities,
irrespective of where such activities are carried out.

Learning with mobile devices, mobile learning, or m‐
learning, is based on the use of small portable equipment,
mainly in the activity with advanced cell phones,
smartphones, and tablets or tablet computers. These
devices allow computerized data management and
wireless connectivity for telematic interaction in the
teaching‐learning process [15].

3 | METHODS

3.1 | CAMPUS Javeriana mobile app

The construction and engineering processes and in
general the subjects related to the construction

techniques of the architecture and civil engineering
degree are still being taught in the same way after several
years without taking advantage of the new technologies
already available. The research‐creation process ad-
dressed by this project conceives the university campus
as a learning laboratory in constant construction,
through the creation of educational content supported
by innovative means of transmission and immersion, the
technological development of a tool (App), downloadable
in IOS [7] and Android [8], that contains two‐way
interaction content with the platform's users. The
application resulting from this process understands and
presents the university campus as a space in constant
physical transformation susceptible to the establishment
of creative learning material through agile formats
designed for the new generations and related to
construction topics linked to the physical evolution of
the university. Some of the contents included are: 360°
videos of micro activities of construction processes,
augmented reality models that allow the user to interact
with the buildings, interactions with virtual reality,
infographics, and detailed photographs, all of the above
with bibliographic (Figure 1).

This mobile application, despite being under con-
struction, has features that allow an ubiquitous, inter-
active, and collaborative platform, through personalized
navigation [40]. In that sense, it allows an exploration of
the campus construction sites, so that the student and the
teacher achieve immersion and experience in the place.
Hence, it is possible to generate knowledge from the
implicit one, overcoming the barriers of explicit

FIGURE 1 Virtual reality (VR) from building information modeling (BIM) model of the public space around the Sciences Faculty
building.
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knowledge transfer described above. The application
supports the cognitive and motivational development of
students and promotes diverse learning sources, from the
campus and from home, encouraging the use of the app
in a convenient way by the user [22]. The technologies
present in the app are Site Videos, Augmented Reality,
Site Photographs, Audio Capsule, Virtual Reality, Inter-
active Images, and Infographic images. Depending on the
architectural and construction processes carried out,
each of the buildings has different visual and auditory
resources. In this sense, it is possible to demonstrate
augmented reality by means of markers located in situ
that allow 3D recognition (Figure 2).

Each construction phase is made up of a consecutive
list of activities that allow the different engineering
processes to be carried out on site, for example a 360°
image that allows to identify the way in which the steel
elements for reinforced concrete are contained and
stored on site. Detailed videos taken from construction
sites were also used to identify the importance of the
concrete polishing process or one used to study the
behavior of steel fibers in reinforced concrete in direct
traction, bending, compression, and modulus, as well as
for the study of seismic rehabilitation of reinforced concrete
of two levels. Other examples are the rehabilitation of

two‐storey earth (heritage) buildings, by identifying
the way in which a structural reinforcement of a
masonry wall is carried out from the anchoring of
electro‐welded mesh and brickwork. The app presents
different construction activities (Table A1) categorized
by building's name, modality, construction phase,
micro activity, type of content, and media used in the
content. Buildings are featured in multiple entries
emphasizing construction micro activities including
concrete vibrating, concrete polishing, top‐down sys-
tem, façade staking, lifting of beams, steel figured,
structural reinforcement and demolition, electrical and
sanitary networks, among others.

3.2 | Experiment design

This study employs an exploratory descriptive design
focused on quantitative data. Its quasi‐experimental
design consists of three phases: pretest, training phase,
and posttest [11]. After obtaining informed consent from
all participants, the pretest phase begins by administer-
ing a questionnaire to assess their initial level of
knowledge and preferences regarding the use of learning
technologies. Next, the control group receives traditional

FIGURE 2 Augmented reality (AR) from in situ localized marker.
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training, while the experimental group is provided access
to a study app. Finally, in the posttest phase, the
questionnaire is administered again to both groups to
evaluate the acquired knowledge and perceptions regard-
ing the use of learning technologies. The group allocation
involved a random assignment of students to control and
experimental groups conducted within each course. A
total of 46 university students majoring in architecture
were recruited for the study (N= 46). Participants come
from three different courses, with specific distributions
for each course and group. The distribution of partici-
pants in each course and group is as follows: course 1: 18
participants, control group: 9 participants, experimental
group: 9 participants; course 2: 16 participants, control
group: 8 participants, experimental group: 8 participants;
course 3: 12 participants, control group: 6 participants,
experimental group: 6 participants.

The instruments used in this study included a pretest
questionnaire, designed with questions related to the
specific learning objectives of each course (Expected
Learning Results), and a posttest questionnaire, similar
to the pretest questionnaire used to assess the knowledge
acquired after the training phase. Additionally, both the
pretest and posttest questionnaires included questions
about the preference and importance of learning
technologies.

The data analysis involved a comparative analysis
conducted between the pretest and posttest results for the
control and experimental groups within each course
using scatter plots. This analysis was performed using the
Jamovi package in R Studio. The evaluation of academic
performance indicators was carried out by collecting
information through targeted questions posed to stu-
dents. This process included assessing their experiences
with the alternative learning method, its benefits in their
learning process, and their perception of effectiveness
compared to traditional methods. The learning gain (LG)
is originally defined as the percentage difference between
post‐assessment and pre‐assessment results, normalized
regarding the complement of the pre‐assessment percen-
tag, expressed by the formula LG = (% postscore − %
prescore)/(100 − % prescore) [18]. To adapt this measure
to the comparative analysis between a control group
following a traditional teaching method and an experi-
mental group using a mobile application, specific
adjustments were made. Instead of considering direct
percentages, the decision was to work with the means of
prescore and post‐score results for each group [5].

Thus, the adapted formula is expressed as LG = (x̅
post − x̅ pre)/x̅ pre, where x̅ post is the mean of all post‐
assessment results and x̅ pre is the mean of all pre‐
assessment results. This adaptation allows for the
evaluation of the mean growth in learning within each

group based on initial and final assessments, providing a
comparative measure of the traditional method versus
the relative impact of the mobile application.

This adjusted methodology aims to quantify the
relative effectiveness of the mobile application compared
to the traditional method more precisely, considering
averages to mitigate potential individual variations and
emphasizing the average percentage change in learning
over time.

In addition to assessing effectiveness, student percep-
tion about the importance of the alternative method was
measured. Students were asked about their overall level
of importance and whether they would prefer to continue
using this method in the future. A comparison with
traditional methods was conducted to determine the
effectiveness of the alternative method in improving
academic performance. The results obtained with this
method were compared to those of traditional methods,
allowing for an evaluation of whether the alternative
approach had a positive impact on students' academic
performance.

To ensure the validity of the evaluation, the context in
which the alternative method was implemented was
considered. Factors such as students, available resources,
and the instructor's teaching style were considered, as
they can influence the evaluation results and provide a
comprehensive understanding of the effects of the
alternative approach. A review of common methodo-
logical points was conducted to determine academic
performance indicators in the field of architecture and
building construction. This involved a literature review,
curriculum analysis, identification of key terms, exam-
ination of case studies, and expert interviews.

Expected Learning Results (ELR) of each lesson were
used as a reference for data analysis. The ELRs were
crossed with the information collected during the
teaching evaluation, employing rubrics to objectively
measure students' overall academic performance. Differ-
ent types of evaluations, including multiple‐choice
questions, open‐ended questions, and categorization
tests, were used to assess various aspects of academic
performance and students' preferences regarding new
technologies.

3.3 | Courses of application

Figure A1 shows the complete architecture curricula and
the location of the three application courses. Construc-
tion processes and Design of finishes are courses from
the Technical emphasis area, while Technology compo-
nent XXI Century Habitat Project is a component in the
Project emphasis area.
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3.3.1 | Construction processes (CON)

The construction process by which a work is done con-
templates a regulation in the plans and specifications of
the work. In the planned program, it has a beginning and
an end, it consumes resources, it is tangible, and
therefore it can be quantified or measured.

The subject “Construction processes” (CON) descrip-
tion is based on the above definitions. The optimal use of
materials, the correct use of labor according to the degree
of complexity of the activity, the necessary equipment to
carry out the construction processes, and the manage-
ment of the construction projects are considered.

1. Based on a single‐family housing project or a low
complexity architectural project, the list of work is
made sorting the activities in chapters according to
their function or affinity with their respective unit and
quantity of work.

2. The work specifications are elaborated considering the
description, which answers the question “What is the
activity about?” the methodology, which answers the
question “How is it built?” the materials, “What is it
built with?” the labor, “Who builds it?” the equipment,
“What do you help to build it with?” and finally, the
unit of measurement, “How is the activity measured
and quantified?”.

3. It concludes with the study (unit of measurement,
quantity, and performance) of the resources that make
up an activity.

3.3.1.1 | Sample and test description
We perform the tests to two groups with the character-
istics shown in Table A2.

3.3.1.2 | Expected Learning Results (ELR)
At the end of the semester, the student will be able to:

1. Apply the knowledge to make a list of work with the
supporting tables of the bill of quantities of each of the
activities organized by chapter.

2. Interpret topographic, architectural, and structural plans.
3. Identify integrally the work specifications.
4. Distinguish the resources an activity consumes, to

control and quantify the necessary materials in the
construction and its processes.

3.3.1.3 | Questions

1. The vibrating stage is among the most important
micro‐activities of the concrete construction process.
Explain the differences between external vibrating
and immersion vibrating.

2. What are the benefits of using the flexible shaft
internal vibrator in a concrete mix?

3. If the image describes the activity of lifting beams,
explain the activity in your own words using
technical vocabulary, proper names of materials
and equipment, so that an official or construction
worker can understand the activity you are refer-
ring to.

4. Imagine what is to initiate the hoisting of a steel
building structure. Describe the main elements
necessary for the procedure and the personnel you
would need for the lifting of a structural steel beam.

5. Explain what is figured steel.
6. Name what elements/components constitute a steel

reinforcement for an object constructed in reinforced
concrete.

7. According to the wall reinforcement activity, place in
the proper order each of the steps to perform this
construction process. Position in first place the
process by which you would start and then proceed
in its order of execution.

8. What is the main intention of reinforcing an existing
masonry wall with electro welded mesh?

9. According to the activity of applying polyurea and
primer, place in the proper order each of the steps to
perform this construction process. At the beginning,
drag the first process and then proceed in its order of
execution.

10. Explain the construction process performed for the
casting of steel fiber reinforced concrete elements.

11. For a steel fiber concrete casting process, should an
immersion vibrator be used? Choose which of the
options is the most correct.

3.3.2 | Design of Finishes in interior Design
and spaces, social, commercial, and
services (FIN)

The Design of Finishes in Interior Design and spaces,
social, commercial, and services is a course exclusively
aimed at fourth‐semester architecture and civil engineer-
ing students at Pontificia Universidad Javeriana in
Bogotá, Colombia. The course focuses on teaching
architectural finishes to transmit materiality as an
integral part of the architectural element.

In developing the work contents, the following topics
are proposed for both individual and teamwork:

– Historical and trend review.
– Customer case study analysis.
– The individual and his interaction with his very close

context.
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– Research on materials.
– Technical specifications ‐ Measurement units ‐

Obtaining in commerce.
– Globality in the finishing industry—Application—The

benchmark.
– Interior, exterior, special construction processes.
– Costs unitary budget.
– Work in specific spaces of the study object such as

kitchens, bathrooms, or spaces with special finishing
characteristics.

– Technical coordination of finishes.
– The details as the focal point of the finish.
– Presentation, application, results of the challenge

posed with the use of state‐of‐the‐art technologies.
– Finishes in the design of public spaces.

3.3.2.1 | Sample and test description
The tests were conducted on two groups, as outlined in
Table A3.

This course was tested by multiple choice exams. The
study was developed in the early stages of knowledge
development, and the answers of true and false were
important to understand both principles and concepts.
The test has low literacy skills for an easier
understanding.

In this exam, five questions were asked with the
objective of measuring and comparing the influence of
the use of the application in the student outcomes. In this
sense, the experimental group had the possibility to
develop the posttest evaluation.

3.3.2.2 | Expected Learning Results (ELR)
At the end of the semester, the student will be able to:

1. Foster approaches to determine the stages for the
concrete polishing process, the importance of this
activity, and the tools used for its realization.

2. Evidence the benefits of finishing concrete polishing
in terms of its maintenance and economic viability.

3. Analyze the construction process, materials, and
finishes of the soundproof booths on site.

4. Relate and distinguish the construction processes, as
well as protective implements and equipment for the
application of polyuria and waterproofing. Relate
these aspects with sustainability, chemistry, and
material mechanics.

3.3.2.3 | Pretest and posttest
The pretest and posttest for “The Design of Finishes in
Interior Design and spaces, social, commercial and
services” course was based first on the general expected
learning results (ELR). For each individual content in the
CAMPUS Javeriana mobile app, we analyzed the

relevance of this specific content. At the end, we selected
three contents:

– Concrete polishing
– Soundproof booth
– Square waterproofing

Additionally, due to the level of the course in the
architecture program, all answers are multiple choice.

3.3.2.4 | Questions

1. What are the most important reasons to perform the
concrete polishing process?

2. Which of the following tools is the most efficient for
the concrete polishing process?

3. What are the main benefits of the behavior of polished
concrete in spaces such as building parking lots?

4. Which of the following processes should be done
immediately before applying a polyurea waterproofing?

5. What are the main characteristics of waterproofing
with polyurea?

3.3.3 | Technology component XXI Century
Habitat Project (TEC)

This course is part of the architecture project “XXI
Century Habitat” which aims to analyze and compare
different types of city construction and to understand the
complexity of habitat issues in the twenty‐first century
from an integral approach of different components
comprising a project (urban planning, environment,
technical infrastructure, management processes, and
socio‐cultural and aesthetic frameworks).

In XXI Century Habitat, students are able to propose
comprehensive design solutions based on the principles
of sustainability, to conceive complex urban‐architectural
designs with technological and environmental responses
consistent with the context in which they are inserted and
to develop an ethical position to the asymmetries
generated by the high differences in the habitat condi-
tions of the city, from an equiality perspective.

The course is part of a group of three projects with an
architectural detailing focus, taught in the 6th semester
(out of 10 semesters in total) in the architecture program.

3.3.3.1 | Expected Learning Results
In the technological infrastructure area, we aim to:

– Compare traditional types of structures with non-
conventional types of structural systems identifying
advantages and disadvantages.

VALBUENA‐BERMÚDEZ ET AL. | 9 of 31



– Analyze the on‐site implications of the selection of a
structural system.

– Relate the decision to use certain types of internal
partitions to their construction process according to
their location in space.

– Connect the context and environment of the architec-
tural proposal with the environmental and technolog-
ical solution.

– Argue the selection of a structure and structural
material related to the final finish it provides to a
building.

3.3.3.2 | Sample and test description
The tests were conducted on two groups, as outlined in
Table A4.

3.3.3.3 | Pretest and posttest
The pretest and posttest for “Technology area—XXI
Century Habitat Project” course was based first on the
general expected learning results (ELR) of the XXI
Century Habitat project. For each individual content
in the CAMPUS Javeriana mobile app, we analyzed
the relevance finally selecting the following three
contents:

– Concrete polishing
– Beam lifting
– Wall and plaster reinforcement

Additionally, due to the level of the course in the
architecture program, all answers are open‐ended in line
with higher order verbs according to Bloom's taxon-
omy [16].

3.3.3.4 | Questions

1. Explain why you would select a concrete structure
with “exposed concrete” as final finishing.

2. Analyze the possible relationships between the
architectural concept and the decision to leave the
concrete exposed as finishing.

3. When implementing a structural steel system, what
implications should you consider on the construction
site? Name two implications.

4. Compare and describe three substantial differences of
using steel versus concrete on a project.

5. Compare the construction process of a masonry wall
located in a kitchen with built‐in furniture and one
located in a circulation hall, highlighting their differences.

6. Evaluate whether you would need to reinforce any
walls in your project and explain the reasons why you
would need to do so.

3.4 | Technology questionary

Additional to all three courses test, a supplementary
questionary was implemented to better understand the
learning experience through different means and tech-
nologies. The questions were designed to measure the
student's perception on the influence of technology in the
usefulness and improvement of their learning
experience.

3.4.1 | Questions

A. Organize the following technologies from most
useful to least useful as they allow you to learn
about construction processes in general:

– Construction site videos
– Construction site photos
– White board explanation
– BIM model: virtual reality
– BIM model: augmented reality
– Power Point presentation
– Interactive image
– Infographic image
– Book
– Podcast
B. Do you agree with the statement “a mobile applica-

tion is a useful tool to learn about construction
related topics”?

C. Based on the answer to the previous question, please
answer: why?

4 | RESULTS

4.1 | Construction processes (CON)

Table 1 shows the CON course descriptives. The results
of the questions are described in the following section.

1. Among the most important micro‐activities of the
concrete construction process is the vibrating stage.
Explain the differences between external vibrating and
immersion vibrating.

The distribution shows a very similar grouping of
students in the rating, especially in the control group.
The experimental group presents a noticeable
improvement (1.50/5.00), so we can conclude a
greater influence of the mobile application in
improving learning.

2. What are the benefits of using the flexible shaft
internal vibrator in a concrete mix?
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For this question, in the control group, the sample
is maintained in answers that do not meet the
expected learning results for the subject. However,
once the students in the experimental group made use
of the application, there was a notable improvement in
the posttest, going from an insufficient evaluation to
an evaluation of 4.38 on average.

3. If the image describes the activity of lifting beams,
explain the activity in your own words, using technical
vocabulary, proper names of materials and equipment,
so that an official or construction worker can
understand the activity you are referring to.

The distribution shows a very low and similar
grouping of students in the rating, especially in the
control group. However, the experimental group
presents a notorious improvement (4.30/5.00), so we
can conclude a greater influence of the mobile
application in the improvement of learning. The
figure shows that in the control group, the sample is
maintained in answers that do not meet the Expected
Learning Results for the subject.

4. Imagine what is to initiate the hoisting of a
steel building structure. Describe the main elements
necessary for the procedure and the personnel you
would need for the lifting of a structural steel beam.

The control group maintains a positive trend of
the results in the posttest, even though it is a
difference of 0.3 points above on average, while for
the experimental group it is evident that the results
of the students are 2.3 points higher on average than
the pretest.

5. Explain what is figured steel.
The control group shows a slight negative trend in

the posttest results, with a decrease of 0.25 lower
than the pretest results. On the other hand, for the
experimental group, there is an evident improvement
in the results of the students, even surpassing the

posttest results by 2.8 points above the pretest
average.

6. Name what elements/components constitute a steel
reinforcement for an object constructed in reinforced
concrete.

In the case of question 6, the control group
remained very homogeneous, with an almost
imperceptible difference between the pretest and
the posttest. The tendency is maintained indicating
that, for the experimental group, the results of the
posttest evaluations reach outstanding grades, almost
approaching the maximum grade (4.87/5.00).

7. According to the wall reinforcement activity, place in
the proper order each of the steps to perform this
construction process. Position in first place the process
by which you would start and then proceed in its order
of execution.

The control group maintains a very similar
average, although it is slightly reduced by 0.5 points
in the posttest results. It is worth noting that once
again the experimental group rises 1.88 points higher
after the use of the mobile app.

8. What is the main intention of reinforcing an existing
masonry wall with electrowelded mesh?

Both groups failed the pretest, but for both the
control and experimental groups, favorable results
are obtained with points above in the posttest. In the
experimental group we notice a remarkable improve-
ment of students who fail the pretest but upgrade
after using the application, obtaining grades with an
average of 3.87 as a result.

9. According to the activity of applying polyurea and
primer, place in the proper order each of the steps to
perform this construction process. At the beginning,
drag the first process and then proceed in its order of
execution.

An average of 3.1 is obtained in the pretest for
both the control group and the experimental group,

TABLE 1 CON course descriptives.

Group Test 1 2 3 4 5 6 7 8 9 10 11

Mean Control Pre 1.63 0.00 0.00 1.88 2.00 2.38 2.63 2.50 3.13 0.625 0.500

Pos 2.00 0.00 0.00 2.13 1.75 2.88 2.13 3.00 3.13 2.00 0.125

Experimental Pre 1.63 0.00 0.00 2.25 1.50 3.00 1.63 2.50 3.13 1.75 0.125

Pos 3.13 4.38 4.25 4.50 4.25 4.88 4.00 3.88 3.50 3.00 3.13

Median Control Pre 2.00 0.00 0.00 1.50 2.00 2.00 3.00 4.00 5.00 0.500 0.00

Pos 2.50 0.00 0.00 2.00 1.50 2.50 2.00 4.00 5.00 2.50 0.00

Experimental Pre 1.50 0.00 0.00 2.00 1.50 3.00 2.00 4.00 5.00 1.50 0.00

Pos 3.50 5.00 4.50 5.00 4.50 5.00 4.50 4.00 4.00 3.00 5.00
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an average very close to the minimum grade. No
major changes are obtained in the application of the
posttest in both cases. In fact, in the control group,
average remains at the same value and for the
experimental group it rises only 0.4 above the pretest.

10. Explain the construction process performed for the
casting of steel fiber reinforced concrete elements.

As an observation of question 10, the results in
general are very poor in both the pretest and the
posttest. In fact, in most of the variables, the results
do not obtain a passing average with respect to the
question. For the control group, there is a baseline of
0.62 and it rises to 2 once the posttest is performed.
Although in the experimental group a positive
improvement of 1.25 points above the average is
observed.

11. For a steel fiber concrete casting process, should an
immersion vibrator be used? Choose which of the
options is the most correct.

In the case of the previous question and this one, the
results obtained in both groups are very poor. In the case
of the control group, the average even decreases by a few
points before and after the test, but in any case, average
grading does not reach the expected results of this
question. On the other hand, in the case of the
experimental group, there was a notable improvement
in the test once the application was used. In fact,
questions 2, 3, and 11 are the ones where an improve-
ment of more than 3 points is shown in comparison to
the result obtained in the pretest.

Table 2 shows that both questions had a higher
learning gain, followed by questions 4, 5, 7, and 11,
where the percentage is a little lower, however, an
increase is evident. Finally, questions 1, 6, 8, 9, and 10
had the lowest percentages of learning gains. Never-
theless, for all the questions, learning gains are mostly
positive and evident in different proportions.

4.2 | Design of finishes in interior
design and spaces, social, commercial, and
services (FIN)

Table 3 shows the FIN course descriptives. The results of
the questions are described in the following section.

1. What are the most important reasons to perform the
concrete polishing process?

In the pretest, the control and experimental groups
had conceptual gaps regarding the importance of the
process to achieve finishes such as concrete polishing.
When performing the posttest, while the control T
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group continues and even worsened the results, the
experimental group fully improved their understand-
ing of the construction process by studying it from the
CAMPUS Javeriana application, answering that the
most important reason to perform the concrete
polishing process was to Leveling floors for installa-
tion of finishes/Leave the concrete exposed. In the
posttest, the experimental group had 100% accuracy in
their answer.

2. Which of the following tools is the most efficient for the
concrete polishing process?

In both the control and experimental groups, the
basic concepts in terms of construction, which include
basic tools present in a work, are scarce. In this sense,
both groups in the posttest achieve a significant
improvement in their response, since they are
instructed on the tools to achieve finishes such as
polished concrete. Hence, it is evident that the use of
the CAMPUS Javeriana mobile application achieves
the objective of teaching basic concepts of work from
the virtual and alternative experience, providing
students with the answer to the question.

3. What are the main benefits of the behavior of polished
concrete in spaces such as building parking lots?

It is evident that the experimental group achieves
an improvement in terms of the posttest. In this sense,
the group as a whole advances from the control group,
evidencing 100% of the group in the highest grade (5).
The control group, trained by traditional teaching,
also achieves an evident improvement but shows that

some members of the group remain behind and below
average.

4. Which of the following processes should be done
immediately before applying a polyurea waterproofing?

We can notice a small improvement in terms of the
processes of the polyurea waterproofing finish in the
experimental group. Even though the results show a
small variation especially in the experimental posttest
with some correct answers, it is important that in
constructive teaching, which must involve experience
and a more visual tools, the application manages to
generate said cognitive practices from virtuality. In
this sense, it is evident that memorization of
instructional processes is limited and produces results
that do not necessarilly lead to better student under-
standing and learning.

5. What are the main characteristics of waterproofing with
polyurea?

For this question it is not possible to show an
improvement in the results when comparing the pretest
and the posttest for both the control and the experi-
mental groups. In this case, both the traditional teaching
and alternative teaching from the app, show there are
still conceptual gaps regarding simple characterizations
in the construction processes of polished concrete and
waterproofing with polyurea. In this sense, an opportu-
nity is presented to demonstrate, from the mobile
application, the benefits in the behavior of the finish,
since the traditional methods, as evidenced in the graph,

TABLE 3 FIN course descriptives.
Descriptive Group Test 1 2 3 4 5

Mean Control Pre 4.33 1.00 2.33 1.00 2.33

Pos 3.00 5.00 4.33 1.00 3.00

Experimental Pre 3.29 1.57 3.86 1.00 3.86

Pos 5.00 5.00 5.00 2.14 2.71

Median Control Pre 5.00 1.00 1.00 1.00 1.00

Pos 3.00 5.00 1.00 1.00 3.00

Experimental Pre 5.00 1.00 5.00 1.00 5.00

Pos 5.00 5.00 5.00 1.00 1.00

TABLE 4 Learning Gain Index per question contrast control and experimental groups (FIN).

Question 1 Question 2 Question 3 Question 4 Question 5 Summary

Control −1.4% 4.0% 2.0% 0.0% 0.7%

Experimental 1.8% 3.5% 1.2% 1.2% −1.2%
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leave these gaps.From the M‐learning point‐of‐view, it is
possible to impart said processes experientially.

Table 4 shows that there was a learning gain
referred to the use of the mobile application, evident
in the learning gain percentages of the experimental
group. In detail, the table shows that question 2
obtains the highest percentage learning gain, followed
by questions 1, 3, and 4, where a moderate learning
gain is observed, while question 5 shows a loss in the
learning index. In pretest, the control and experi-
mental groups had conceptual gaps in terms of the
importance of the process to achieve finishes such as
concrete polishing. In the posttest, while the control
group continued and even worsened their results, the
experimental group completely improved their under-
standing of the construction process by studying it
from the CAMPUS Javeriana application.

4.3 | Technology component XXI
Century Habitat project (TEC)

Table 5 shows the TEC course descriptives. The results of
the questions are described in the following section:

1. Explain why you would select a concrete structure with
“exposed concrete” as final finishing.

The distribution shows a higher grouping of
students toward an improvement in grading, espe-
cially in the control group (0.46 higher in the posttest).
The experimental group shows a very low improve-
ment (0.11/5.00), therefore we cannot conclude that
the mobile application has a major impact on the
improvement of learning.

2. Analyze the possible relationships between the architec-
tural concept and the decision to leave the concrete
exposed as finishing.

In terms of average, there was a minor improve-
ment in the control group, and a downgrading of 0.44

in the experimental group. Once again, the results do
not indicate a significant improvement attributable to
the use of the mobile app.

3. When implementing a structural steel system, what
implications should you consider on the construction
site? Name two implications.

Finally, the control group's grades were distributed
more evenly across different scales, while the experi-
mental group had a major grouping at about 4,00.
However, once again, the average grades decreased in
the experimental group, and the impact of the mobile
app could not be demonstrated.

4. Compare and describe three substantial differences of
using steel versus concrete on a project.

Results of the posttest show a higher distribution of
data; however, the average grading is stable. Results
do not show an improvement in learning after the
mobile app training.

5. Compare the construction process of a masonry wall
located in a kitchen with built‐in furniture and one
located in a circulation hall, highlighting their
differences.

These results show an interesting phenomenon,
while data is more distributed in the experimental
pretest group, this distribution is similar in the
posttest, however in this case, the average grading
improves in the control group and the experimen-
tal group. While the control group presents an
improvement of 0.23, the experimental group
presents a higher improvement of 1.13, which can
be considered as a major influence of the app in the
students learning this specific topic.

6. Evaluate whether you would need to reinforce any walls
in your project and explain the reasons why you would
need to do so.

Finally, we can notice a major improvement in
gradings after the training with the mobile app. The
posttest control group has a relatively lower grading

TABLE 5 TEC course descriptives.Descriptive Group Test 1 2 3 4 5 6

Mean Control Pre 3.91 4.10 4.10 3.84 3.50 3.60

Pos 4.37 4.19 4.09 3.84 3.73 2.87

Experimental Pre 4.27 4.03 3.98 3.74 2.36 2.67

Pos 4.38 3.59 3.79 3.64 3.49 3.82

Median Control Pre 4.00 4.20 4.50 3.90 3.80 3.50

Pos 4.40 4.10 4.50 3.90 3.80 2.70

Experimental Pre 4.20 4.10 3.90 4.00 3.60 2.90

Pos 4.40 4.00 3.80 4.00 3.50 3.90
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(0.73) while the experimental group has a high improve-
ment (1.15). In the final case, the mobile app influences
the students learning in this specific topic.

Table 6 shows learning gains in questions 1, 5, and 6,
while in questions 2, 3, and 4 there is a loss for the
experimental group. In this sense, in questions 2, 3, and 4
it is not possible to demonstrate a learning gain due to
the use of the mobile application for the experimental
group. In this case, it is important to reevaluate the
contents and questionnaires of the mobile application
when used by students in more advanced stages of their
Architecture program and recognize the limitations of
the app for such students.

5 | TECHNOLOGIES IN APP

A. Organize the following technologies from most useful
to least useful as they allow to learn about construction
processes in general.

Figure 3 shows the results of these questions. On
average, all courses have the best ranking assigned to
construction site videos, resulting in a greater
average reliability in this technology compared to
others. However, in the FIN course, the percentage of
students responding “construction site videos”
decreases from pre to posttest, particularly in the
experimental group. This suggest that after the
training, students began to recognize other more
useful technologies. For both the CON and TEC
courses, this percentage goes up in both control and
experimental groups. This can be explained since the
FIN course training included the use of “augmented
reality,” the second technology with the best ranking
for this course, compared to the CON and TEC
courses, that did not use it.

In general, students from the three courses believe
“podcasts”, “books”, and “infographic images” are
the least useful means to learn about construction
processes, in all three courses.

Specific to the CON course, the higher reliability
of the students was assigned to “construction site
videos”, “construction site photos”, and “whiteboard
explanation”. For the FIN course, the best ranked
technologies were “construction site videos”, “BIM
model: augmented reality” and “BIM model: virtual

reality”. For the TEC course, “construction site
videos”, “whiteboard explanation”, and “BIM model:
virtual reality” have the best rankings. After the
noticeable trend of construction site videos, we can
see “whiteboard explanation” has a great ranking in
two courses, considering the students are subjected
to all kinds of media, which demonstrates a powerful
validity of this traditional mean.

B. Do you agree with the statement “a mobile application
is a useful tool to learn about construction related
topics”?

In Figure 4, we can see if students agree with the
usefulness of mobile apps for learning about
construction‐related topics. The percentage of stu-
dents agreeing with the questions is stable for both
control and experimental groups, with a low incre-
ment in the experimental group. This is the highest
percentage for both groups. However, the percent-
age of “partially agree” lowers from the pretest to the
posttest, and the percentage of “disagree”
increments.

C. Based on the answer to the previous question, please
answer: why?

In Figure 5, we can see the concepts that both control
and experimental group have in common. In general,
students agree with the statement of the usefulness of
mobile app for construction learning relating to: more,
tool, better, information, application, process, topic, site,
easy, form, and video. On the other side, the control
group further mentions: finishing, knowledge, reality,
app, access, explanation, among others with lower
frequency. Finally, the experimental group additionally
mentions: useful, force (as in labor force), useful,
construction, method, among others with lower
frequency.

Based on the gathered opinions, students expressed
diverse perspectives regarding the use of mobile applica-
tions to learn about construction and architectural
finishes. Some consider these applications useful due to
their ability to display videos, images, and 3D models,
which facilitate understanding and perception of space.
They also highlight the convenience of having quick
access to information anytime, anywhere, as well as the
possibility of having a wide variety of interactive
resources such as PowerPoint presentations and virtual

TABLE 6 Learning Gain Index per question contrast control and experimental groups (TEC).

Test Question 1 Question 2 Question 3 Question 4 Question 5 Question 6 Summary

Control 0.5% 0.1% 0.0% 0.0% 0.2% −0.8%

Experimental 0.1% −0.5% −0.2% −0.1% 1.2% 1.2%
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FIGURE 3 Technologies in app Question A (a) CON course, (b) FIN course, (c) TEC course.
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reality. However, the importance of having the guidance
and explanation of the teacher for better understanding is
also mentioned, along with the need to combine the use
of applications with practical experiences on‐site. While

some students believe that applications can replace the
presence on construction sites, others point out that
these tools should be complementary and supported by
up‐to‐date and quality content. Additionally, the

FIGURE 4 Technologies question B results.

FIGURE 5 Technologies Question C results. The color scheme represents the closely associated parts of the network. The square
represents the control and experimental groups. The circles indicate nodes of the most frequently mentioned words by the participants, with
green circles representing words that co‐occur in both control and experimental groups. The network consists of 49 nodes, 60 edges, and a
network density of 0.051. A Jaccard filter was used. The units of analysis were the words.
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importance of an intuitive interface and interactive
features to maintain interest and learning is emphasized.
In general, the potential of mobile applications as
learning tools is recognized, but there is an emphasis
on the need for appropriate integration into the
educational methodology and the support and knowl-
edge of professionals in the field of construction.

6 | CONCLUSION

This article analyzes the results obtained from the
performance evaluations of architecture students from
different terms and various construction‐related subjects,
based on the quantitative and qualitative analysis of
pretest posttest control and experimental groups using an
app that showcases construction micro activities pro-
cesses through different technologies.

Following the concept of transforming classrooms
into playful and dynamic environments for students has
been a recent trend in many academic institutions
worldwide. The use of new teaching methodologies and
the application of technologies such as BIM, virtual and
augmented reality, and even immersive 360o models pose
a challenge. Teaching construction and structures in
general within architecture and engineering faculties
require a consolidation of theoretical knowledge that can
be applied in subsequent exercises within a project,
thereby acquiring the necessary skills and practical
experience.

This study addresses the implementation of a mobile
application and the design of a virtual platform with
construction‐related content using various technologies such
as videos, 360o photos, BIM models, virtual and augmented
reality, and infographics linked to books that deepen
knowledge within the university library. In this app, students
are responsible for their own trajectory within the proposed
content and can control each of the construction micro
processes narrated through different digital and immersive
media from their mobile devices. The main objective of
CAMPUS Javeriana is to enable students, professors, and
researchers to explore building construction processes within
the university campus that are susceptible to understanding
and are also an integration of technology with processes
carried out in a real construction environment. The app
allows for the integration of stakeholders within the
university setting, bringing construction projects closer to
the classroom and implementing innovative solutions with
an aesthetic appearance aligned with the expected learning
results of different construction subjects.

This research also presented quantitative evaluations
of the benefits of technologies in various construction‐
related contents and the effectiveness of each technology

on students before and after implementing a knowledge
assessment, especially through learning gain index. The
findings of these tests were collected through students'
responses to online forms (Microsoft Forms) and were
administered to students from three different academic
semesters of the architecture program (second, fourth,
and sixth‐eighth terms) during the second semester of
2022, which coincided with the implementation and
launch date of the application.

Based on the tests conducted to answer the research
question RQ1: “How can the combination of alternative
teaching methods and technology improve architecture
and construction students' understanding and applica-
tion of concepts in the fields of construction and
architecture?”, the following conclusions can be drawn:

Since the students of the CON subject are in the second
semester of the architecture course and traditional teaching
methods were used for the control group, and only for the
experimental group the mobile application was used as a
learning tool, it is concluded that for the whole questionnaire
there is a marked difference of improvement in the
experimental group. Out of the 11 questions, 100% of the
answers were improved, on average 2.3 points higher than
the results obtained in the pretest. This is evidenced also in
the learning gain, where results for the pretest group are
positive for some questions and negative for others, while for
the posttest group all learning gain indexes are positive. This
may be because the students are starting their professional
career and in their first year they still have a lot of knowledge
to learn in the area of construction and technologies. In
general, they were inclined toward the use of construction
site videos in the teaching of a construction subject with
several benefits that could be translated into an improvement
in the performance of the students. The contents asked in
this questionnaire allude to construction site micro‐activities
that are generally taught in the classroom through power
point presentations as the student very rarely attends the
construction site. CAMPUS Javeriana becomes the experi-
ential learning tool, since by watching the videos and going
through the content, students can virtually experience the
construction processes, even if they do not have the
opportunity to do it physically. The last two questions of
the questionnaire had a higher level of difficulty as these
dealt with contents not yet deepened within the subject as
first‐year students, but having them as contents within the
App, it was decided to include them within the evaluation.
Although they are asked about the usefulness of the audio
capsules for learning construction, a minimum percentage
agrees with the usefulness these can have in learning. In
conclusion, the application proves the effectiveness of using
new technologies in learning construction processes in a
subject such as CON and the micro‐activities that make up
these processes on a worksite.
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Regarding the FIN course, the integration of alternative
teaching methods, specifically through the use of the
CAMPUS Javeriana mobile application, has demonstrated
significant improvements in the understanding of the
concrete polishing process among students. The experimen-
tal group, which utilized the application, achieved 100%
accuracy in comprehending the reasons for performing
concrete polishing, while the control group showed limited
improvement. Additionally, the control and experimental
groups initially lacked knowledge regarding the most
efficient tools for achieving polished concrete finishes.
However, after utilizing the CAMPUS Javeriana application,
both groups significantly improved their understanding of
the necessary tools. Furthermore, the experimental group
displayed notable advancements in comprehending the
benefits of polished concrete in spaces like building parking
lots. The posttest results indicated that the experimental
group as a whole achieved a higher level of understanding
compared to the control group, which received traditional
teaching methods. This result is evident in the learning gain
index, where 80% of questions had a positive outcome.
However, it is important to note that some control group
members still lagged behind, highlighting the limitations of
traditional teaching approaches. The experimental group
showed a slight improvement regarding the knowledge of
processes preceding the application of polyurea waterproof-
ing. Although the results were not as significant as in other
areas, the CAMPUS Javeriana application facilitated a more
visual and experiential learning experience, which is crucial
for understanding construction processes. The control and
experimental groups exhibited conceptual gaps in their
understanding of the main characteristics of waterproofing
with polyurea. This suggests that there is room for
improvement in teaching this specific aspect of construction.
However, using the CAMPUS Javeriana application presents
an opportunity to address these gaps and provide a more
comprehensive understanding of the benefits and behavior
of polyurea waterproofing. In conclusion, the combination of
alternative teaching methods, specifically by using the
CAMPUS Javeriana mobile application, has shown promis-
ing results in enhancing architecture and construction
students' understanding and application of concepts in the
fields of construction and architecture. The application has
proven effective in improving knowledge of concrete
polishing, construction tools, polished concrete benefits,
and certain aspects of waterproofing. However, further
research and refinement of teaching methods are necessary
to address remaining gaps and ensure a comprehensive
understanding of architectural finishes and construction
processes.

In terms of the TEC course, the results are not
conclusive. Four of the six questions have results with no
evidence about a major influence of the mobile app on

the students learning. Only two answers present a high
improvement in the experimental group, that is, after the
training with the CAMPUS Javeriana app. This phenom-
enon can be explained as the students in this course have
greater learning in construction processes and are
already in a stage in their architecture undergraduate
programs where theoretical contents are already covered,
and their focus is on the project's proposal, a greater level
in the Bloom's taxonomy of learning objectives. On the
other hand, the app does not cover any creative or
proactive content or activity, identifying this aspect as a
limitation of the CAMPUS Javeriana mobile app. Future
studies are encouraged to address this issue.

Finally, to answer RQ2: “What are the perceptions of
architecture and construction engineering students consid-
ering technology mediating their learning experience and
how these can impact their learning outcomes?”, in terms of
the questions related to technology use, students' perceptions
are better for “construction site videos,” and worst for
“podcasts”, “books”, and “infographic images”, to learn
about construction processes, in all three courses. Multi‐
media means have a greater ranking compared to the static,
mono‐media means, demonstrating a stronger perception in
multi‐media means in mobile apps for better learning
outcomes. However, in two out of the three courses,
“whiteboard explanation” was ranked among the first three
more useful technologies, preserving the powerful validity of
this traditional mean. On the other hand, a great percentage
of students agree with the statement “a mobile application is
a useful tool to learn about construction‐related topics,” link-
ing this answer to the terms “more”, “tool”, “better”,
“information”, “application,” “process”, among others, high-
lighting the importance of the mobile apps as complemen-
tary tools to up‐to‐date and quality content.

Going back to the tests results, the use of the mobile
application for learning constructive processes resulted
in a significant increase in the Learning Gain Index of
students, not only from the first academic semesters but
also from courses with more advanced students. Students
who used the mobile application showed an average
improvement in their knowledge and skills related to
constructive processes compared to those who did not
use the application. A positive correlation was observed
between the frequency of app use and an increase in the
Learning Gain Index, suggesting that greater exposure to
the app was associated with greater learning gains. This
is linked to the fact that the app is currently in the
development of its second phase and will be associated
with more academic content relevant to learning
constructive processes where the results of the students
in terms of satisfaction with the mobile application will
be considered, highlighting its ease of use, interactivity,
and relevance to their learning.
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The mobile application proved to be an effective tool to
enhance the learning of construction processes among
students by providing an accessible and engaging medium
for the acquisition of knowledge and practical skills, and the
implementation of the mobile application could contribute to
reducing the knowledge gap among students in educational
settings where access to traditional learning resources is
limited. The increase in the Learning Gain index suggests
that the mobile application can potentially improve aca-
demic outcomes and student performance in courses related
to construction, architecture, and engineering.

As future lines of research, our objective is to
incorporate more immersive content within the mobile
application that directly relates to theoretical subjects in
the technical and construction areas, reaching both civil
engineering and architecture students. We suggest to
explore the integration of emerging interface technolo-
gies, such as immersive AR models, real‐time monitoring
with digital twins, and procedure tracking with robots on
construction sites, to better understand the impact of
digital technologies in construction education exploring
other trending technologies as they continue to develop.
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FIGURE A1 Architecture curricula.
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TABLE A3 FIN tests characteristics.

FIN control group
Sample size: 13 students (3rd to 4th semester)

Pretest application
6th October, 2022

No previous lecture on the topic
20–30min to respond

Posttest application
8th October, 2022

Previous project activity with traditional supporting tools (books,
lecture presentations, whiteboard notes)

30–45min to respond

FIN experimental group
Sample size: 13 students (3rd to 4th semester)

Pretest application
6th October, 2022

No previous lecture on the topic
20–30min to respond

Posttest application
8th October, 2022

Previous project activity with innovative supporting tools
(CAMPUS Javeriana mobile app)

30–45min to respond

FIN test (Answer type: Multiple choice)

Construction activity
content General ELR Subject Specific ELR Hypothesis

Concrete polishing 360° view and
infographics

ELR: Formulate approaches at the
level of constructive detail in
plan and elevation, in which
students give an account of the
understanding of the different
systems and processes that are
involved in the coating of an
architectural project, without
neglecting the economic
feasibility and use of
technologies appropriate to the
proposal.

Foundation and
structures

Foment approaches to determine
which are the stages for the
elaboration of the concrete
polishing process, the
importance of this activity and
the tools used for its realization.

In the content of concrete
polishing, the student will be
able to determine the
importance of concrete
polishing within the
construction stage of
architectural finishes and
identify the inputs associated
with its execution through the
initial video and a 360
photograph and explanatory
infographics.

Questions:
1. What are the most important

reasons to perform the concrete
polishing process?

2. Which of the following tools is
the most efficient for the
concrete polishing process?

Architectural finishes Evidence of what are the benefits
of finishing concrete polishing
in terms of its maintenance and
economic viability.

The student will be able to identify
the qualities of architectural
finishes, in terms of durability,
cost and benefits. This will
incorporate the finish as part of
the architectural project in an
integral way.

Questions:
1. What are the main benefits of

the behavior of polished
concrete in spaces such as
building parking lots?

Soundproof booth
Augmented reality (AR)
ELR: Differentiate the multiple

possibilities in the use of

Structures and
finishes—
construction
processes

Analyze the construction process,
materials and finishes of the
soundproof booths on site.

In the content of soundproofing of
spaces, the student will be able
to identify the parts,
components and materials that

(Continues)
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TABLE A3 (Continued)

FIN test (Answer type: Multiple choice)

Construction activity
content General ELR Subject Specific ELR Hypothesis

materials and design a
comprehensive architectural
proposal that provides solutions
to the particular problems of
each object of study.

allow to acoustically isolate a
space through augmented
reality.

Question:
Draw below the section of a wall of

a music booth, considering the
following materials that are in a
random order:

‐Freshhouse −20 caliber gauge
stainless steel studs

−5/8” gypsum sheet
‐Gypsum panel covered with

textile
‐Wood panels
‐GRC panel
‐Superboard sheet 9 mm

Square waterproofing
Infographic
ELR: Distinguish the operation of

architectural finishes from a
historical and cultural journey,
and the understanding of the
physical, chemical, mechanical,
technological, sensory and
ecological characteristics of the
materials. In the same way, it
will be done from an assessment
of use, place and appearance.

Structures and
finishes—
construction
processes

Relate and distinguish the
construction processes, as well
as protective implements and
equipment for the application
of polyuria and waterproofing.
Relate these aspects with
sustainability, chemistry and
material mechanics.

The student will identify the
materials, equipment, tools,
personal protection elements
and labor that is needed for this
construction process and will
know which are the phases for
the correct application of the
primer and the polyuria on the
mortar cake to be able to
waterproof the square through
an initial video and explanatory
infographics.

Questions:
1. Which of the following processes

should be done immediately
before applying a polyuria
waterproofing?

2. What are the main
characteristics of waterproofing
with polyuria?
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